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Looking back at ten years of IB Admissions at Okayama University
IB Admissions 10t%. Anniversary (2012-2022)

Sabina Mahmood

(Associate Professor, IB Program Director, Okayama University)

Okayama University is a Super Global National University that began IB admissions in 2012 and,
in 2022, is proudly celebrating the 10th, Anniversary of IB Admissions. As of April 2022, 101 1B
students from IB schools worldwide have enrolled in 10 Faculties and “The Global Discovery
Program” (GDP), including 25 graduates. This first decade of IB admissions was crucial to
Okayama University as it transitioned into the most IB-friendly University in Japan among
prospective IB students, their family members, and IB college counselors worldwide.

As of April 2022, there are IB students in almost all Faculties and GDP. Our IB community is
growing fast! All Faculty members are eager to enroll IB students, as Okayama University truly
believes and has experienced through our enrolled IB students that the IB education is a
world-renowned, high-quality educational program that aims to nurture young individuals who can
create a better and more peaceful world. Our enrolled IB students are bright, cheerful, and
optimistic, with good communication skills, presentation skills, and English fluency. They are also
empathetic, eager to take up new challenges, and good team players. They are also excellent
candidates for study abroad programs. Our IB students have won competitions in the fields of
research and sports. In contrast, others have represented Okayama University on the international
stage as members of the “Next Generation Leader Global Summit- One Young World,” National
Research championships, and even beauty pageants! We are also proud to have 25 IB students who
completed their bachelor’s degrees, moved on to postgraduate school, or got their dream jobs! We are
pleased that all IB students who have graduated from the Medical and Health Sciences have passed
the Japanese National Board Exams and become licensed professionals. The Employment rate of
our IB graduates is presently 100%. Our IB graduates work in Multinational companies, IT
companies, Electronic companies, Research Institutes, IB Schools, our University Hospital, and
other hospitals. As a Japanese National University, we are fortunate to have so many IB students
from worldwide IB schools. Our main strengths are our IB-friendly attitude, strong student support,
and a growing community of brilliant IB students eager to help the IB community grow. We at
Okayama University appreciate and understand IB education and welcome all IB students with
open arms! This presentation will include a year-by-year review of changes that were made to
admission guidelines; the measures that were taken to increase the number of IB student
enrollments from 1 student per year to an average of 10-12 students per year, which included the
reformation of the way we represent Okayama University to meet the specific needs of our
prospective IB students; the type of IB student support that we offer which unites all IB students on
Campus on a common social networking platform LINE; the influence of an IB educational
background on student’s academic and extra-curricular activity performance; and the difference
between 1B students from various IB school backgrounds. In addition, information about where IB
students go after graduation and what kind of work industry they join will also be shared. Finally,
Okayama University’s triple approach towards enhancing IB admissions, namely “PR activities- IB

Student Support-I1B research,” will be explained in detail.
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Relation between students' competencies acquired in the Diploma Program (DP)
and their behavior, attitudes, or experience:
a quantitative study on correlation and causality from a questionnaire survey.

Yohei MATSUMOTO
(Chiba University)

1. Background

This research aims to quantitatively examine the correlation and causality between
competencies perceived by the students who take the Diploma Programme (DP) in the
International Baccalaureate (IB) and their behavior, attitudes, or experiences. While some
schools regulated in Article 1 of the School Education Act have gradually promoted the adoption
of IBDP, the determinants of competencies of IB are not evident yet. Therefore, this research
compares students who take DP (DP students) and those who do not take DP (non-DP students)
and examines aspects that strongly influence high school students' competencies. The analysis
used the data from the questionnaire survey conducted by MEXT consortium for promotion of
IB education in Japan among high schools and secondary schools that introduced the DP. The
questionnaire survey obtained responses from four schools (n=384) for second-year students and
nine (n=473) for third-year students.
2. Summary of work

This research implements multivariate analysis focusing on the following factors: their
experiences with curricular and extracurricular activities, time for studying after school,
satisfaction with school life, career path after completing DP, attitudes toward their career after
obtaining their final degree, and whether they are humanities or science type.
3. Summary of results

Firstly, the multivariate analysis revealed that being DP students (p <.001) as well as having
educational experience abroad (p < .05) positively impacted competencies though it omits the
table due to the space. Contrarily, there was no effect on gender, whether the school of choice
after high school graduation was domestic or foreign, or whether they were humanities or science
type. Secondly, adding the variables on time for studying after school, satisfaction with school
life, and prospects of career paths into the model, being a DP student still positively impacted
the sense of competencies. Thirdly, adding variables on the experiences in high school classes
into the model, learning from a broader perspective with others (p < .001) positively impacted
the sense of competencies. Besides, the variable extinguished the positive impact of being DP
students on the competencies. Finally, adding the variable of whether the students enrolled in
DP after the Primary and Middle Years Programme (PYP and MYP) into the model, the variable
(p < .001) positively impacted the sense of competencies. The variable also extinguished the
positive impact of being DP students on the competencies.
4. Discussion and conclusions

The multivariate analysis indicated that being a DP student positively impacted the sense of
competencies. Meanwhile, learning from a broader perspective with others appears to have an
effect equivalent to DP. Clear career paths can also be critical, responding to the findings of prior
studies. In addition, it is possible that entering DP after PYP and MYP can be effective in

developing competencies, and it is necessary to research further to determine this.
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<HARER & B> School-based syllabus (LK SBS) &1, DPICHWT, m—hLD=—
I T T DITFRPAMB IR E TE AR E 2159, BERNI2IE, DPRIBEO 7 LV —7 2~6 &5
L~L (SL) @ SBSICAET 52N TEDH, ¥—7 (2009) 1£SBS %, v—H /LD =—X%1f
TR E A TH D LR _TE Y, IBO & SBS DA Z M L CT\5 ) (IBO 2015:11),
FHE LT3, IBAERTAHEEEEOOESICEEMAE (international mindedness) 23& 1,
ERREMEOT-DIZIE, BEOT ATy T AT 4B EREETHLE NI BINRINTND
72 TdH 5D (Peterson 1972), HFEICBWTY, IBO X, &80 Mgt 2 H 3 R il A T
Wh, L L7eni s, FEERIZSBS # 8 A L TWAFRKIL, AT DPIREATHIRVETH 5,
DP & S HIZHY 8,600 15 5 DIZ H 450 677, 2022 4 5 AR CHEli S 4172 SBS 1% 10 AT
HD, 708, RO DPKILSBS #EALRNDIEA DD, T ORWITIZR S OREIENRHELE S
%o HBICER ORI E 1G9 &, 518, SBS &3 A 5RO A OB & 97 oA
N2, ARDIB a2 —7F 4 X —F =T PIRBYFHEEIZB T, LFROPE T SBS #Mif L7
ZEMNENLEDRIENELNT: (20226 HA v X a—), InbEEEFZDE, L LAWDEE
R - 728, L SBS ZE AT 5D - BWBEWTL D, £ I TARFRERTIE, SBS #E AT 550
RWDPIRD—D>THD, DT AKX DF R T« X)L ALZ 4 (Nazarbayev Intellectual
School in Nur-Sultan ; L FFH AN TIRK) (CEFEHTDH, ZOFEKRTHE, 20164FEL0 [HHF7 R
& OB H (Modern history of Kazakhstan) | (7 /L—7"3)& 5 SBS Z &AL T\ 5, 7¢
W, TR TKITSBS ZEALT=DEA D, ARETIE, D720 SBS BEARKIZHH L,
ZOEANEFEEEEZHALNCT S, ZhbEEL, DP (ZBWT, Mgtz H4 2 L oalged: &
RARZERD L T D,
<xmﬁﬁwﬁ%t%ﬁ>%%wﬂz7&i%%wﬂz7kﬁ%(éﬁ)@ﬁgmf ORI G A
HO—E T, 2008 TR I 7z (Bridges 2014), BFH 72 V7 A X L DEFEE RGIT LT
T, 70— LR S THATE DL AMOER AL HIEL TW\Wb, 2013450 DP 23, £ L CEHAR
<$%ﬁ%kémko%$wﬂi7ﬁmﬁwf,ﬂ%@rﬁ%7x&ywﬁﬁﬁﬁjﬁﬁ®%ﬁ
ﬂﬁ?%éfﬁf7X5V%J&IB:~Z®ﬁﬁ®E#%ﬁtTt WZIEL L= (IBO 2019),
ML T 722 OEHRE ] #@L, EENREEZETEHICHD @w—/m@@w@%#
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DFEEIZIT 72 B 720, @@ﬁ% TN TP O SRS BT, IBIXE oo TH A B IERMN
REROL EEAS, SBS (W 72xX o)) 1%, EEEMAELV S [ZTe— I is
THATHIZEICEIVEXZELSZOOEBX LI ONI HTDOTHS, DE D, SBS OE AL
EBRER O 7o DI I ME 2 BRIV IZER D L 9 & 9725 IBO O EX & IXEEIZ, v—hiptbaic, -
Va+UfA%%%LtiiE%ﬁé_Emﬁéiif%ﬁﬁbfmésziéo
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AT A XU, ERMAT L, V7 b AFL PR AL L BIFEN, AAROZEgEE
FHICRIT D TN ) OZEThL (R IR - OECD 2018), HATIE, #&
THEENHY A /L D bITR G2 FE ORH (LT, TE5E ) TEiS D Z & 203% < (IKESAKO
and MIYAMOTO 2015) ., l#A& 78 | IFBERBOPELZM I LESTIZHR->Tnd (B E 2017),
—J5. ERE S e L7 (International Baccalaureate, UL IB) O#%E#E 7 v/ Z A (Primary
Years Program, LLF PYP) Ti, %O H L] (Unitof Inquiry, UOI) 2% PYP O H 72 F H
THD (JUN2022), £7=. PYP BN HIET 1B o8& TlItam, HERkRICES 2 E
WTW5 (BULLOCK2011), Tis&%#E ] & TERIEOH L] ofd@riid, ORI FE T8 217
I, QS EE AR LOFRICED > TWA R, QABHRBEOHTEEZH > TWHEER TH 5 AL,
DEFOPeZ 2 CTHEEIIIZ TS50, OFEF & DOORN Y PEHINTWDE, @OFEFIZE
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—ARMZ U TIZBT L PYP K TIE, #ER R0 B A F L 28 XX B W THIEN 24D
BERAoNDZ EEHALMNI LT, £72. BOALand NAKAMOTO (2020) i, 7 AU B - V7
/=T INZIBNT, PYP ORED et & FE#OFE ] (Social-Emotional Learning, SEL)
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E1

Ecolinguistics in Hiroshima Global Academy (HiGA)

Graeme Gilmour
(Hiroshima Global
Academy)

Educating for current contexts demands changes in traditional pedagogies. International
Baccalaureate (IB) programmes insist each student studies at least two languages and encourage
inquiry though interdisciplinary perspectives that embrace diverse views. Hiroshima
Global Academy (HiGA) is a new purpose-built high school, in Japan, that envisions educating leaders
of sustainable peace. The middle year students follow the IB Middle Years Programme MYP)
synergized with the Japanese National Curriculum (JNC) and a Social Emotional Ethical
(SEE) Learning programme. Creating changes in values that will support sustainable peace are
integral across the curriculum. Curriculum overload becomes a serious concern in schools pursuing
high-stake examination success when it is easy to lose sight of original school missions. HiGA
consciously seeks to fulfill curriculum requirements to support its mission. Identified as relevant to
this goal ecolinguistics has been incorporated into the curriculum map in various places. Most recently,
it was part of an MYP interdisciplinary unit IDU) for grade nine students. The underlying research
question was: Can an ecolinguistics approach to studying Japanese literature in the original language
and English translation refine student sensibilities to how language encodes values, constructs
knowledge and informs actions. Works of Arran Stibbe were adapted by the Japanese and
English department for student study of Japanese haiku and the movie Totoro no Tonari over a 3-
day period. Student outcomes included reflections that indicate a general raising of awareness of the

power of language in encoding and creating values.
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E2

Comparisons of Contents and Contexts in Probability in a Japanese Junior High School
Mathematics Textbook and IB’s Texbook for MYP

Nagisa Nakawa and Mitsuhiro Kimura

Kanto Gakuin University, Okayama Science University

This study aimed to find similarities and differences in the content and pedagogy of probability as
presented in a Japanese Grade 2 (Grade 8) textbook (Fujii et al., 2020) and a concept-based MYP 3
textbook (Amlin & Bateson, 2018). Nakawa (2020) investigated the differences between Japanese Maths
1 textbooks and IB textbooks and found similarities and differences. In particular, the UK concept-based
textbooks have more questions than the Japanese textbook. The author identifies whether they are
similarities or differences in the topic of probability. As an analytical framework, the framework of Han et
al. (2011) is applied, focusing on the context of the examples and questions. They set up four categories to
analyse question types: routine and non-routine, close-ended and open-ended, knowing, applying and
reasoning, and context and non-context (Han et al., 2011, p. 132). In addition, we coded six contexts
presented by Zapata-Cardona and Escobar (2019): sports, arts, society, politics, economy and science.
Chapter 6 of the Japanese book, pp. 159-171, 'Understanding and explaining likelihoods', and pp. 82-107
of the chapter 'What are the chances?' in the IB textbook were included in the analysis. The Venn
diagram section of the textbook was excluded from the analysis as it is not available in the Japanese
version. Only the results of the qualitative analysis are briefly presented here, while the quantitative
analysis will be shown in the presentation. The results show that, unlike previous research findings, the
Japanese textbooks had an abundance of atypical, free-form, inferential questions embedded within a
specific context. It also included questions that asked students to anticipate what they would expect to
find before computing the answer. This appears to influence the new Courses of Study, which emphasises
the importance of mathematical activities in mathematics teaching and learning. At the same time, the
MYP textbook shows richer contexts, for example, yoga, dentistry, vegetarianism and skating. The
Japanese textbook deals only with a limited number of social contexts, such as lots, dice, cards, playing
cards and coins. The result is similar to that of Nakawa & Kimura (2021). It may have implications for

students' learning of probability.
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Expert's Observations of teaching Musical Composition in PYP
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Gaps in Formative Assessment Policy, Values, and Practices:
A Survey of Foreign Language Teachers at Former Super Global High Schools
TERRAURHIIC X35 58, MEBR UEEOX ¥ v 7 ~IH SGH ROSNEFEHE x5 & LizfiE~

Sally E. M. Topal
(St. Joseph Gakuen Junior and Senior High School)

1. Research Purpose and Questions

This research aimed to explore the current formative assessment policy, values, and practices in
English as a foreign language (EFL) instruction at Japan’s former Super Global High (SGH) schools.
Although educational policy and teacher education within Japan has placed an increasing emphasis
on learning assessment over the past 10 years, discrepancies between assessment theory and
classroom practice remain common. Formative assessment has been identified as an area for
improvement within Japanese instruction (OECD, 2018) and as an area of importance within
International Baccalaureate (IB) programs as one of the 6 Approaches to Teaching. This research
sought to (RQ1) identify the elements of formative assessment that teachers currently value and
practice, (RQ2) describe how formative assessment is currently conceptualized and experienced by
these teachers, and (RQ3) determine which experiential and environmental factors may influence

teachers’ formative assessment values and practices.

2. Methodology and Analysis
Informed by a quantitative, non-experimental descriptive approach, a cross-sectional survey was

used to examine teachers’ perceptions of 10 teacher-guided elements of formative assessment. A
dual-scale instrument, adapted from Warwick, Shaw, and Johnson (2015), was developed to identify
overall impressions and gaps between teachers’ beliefs and implemented assessment strategies. 75
EFL teachers from 42 former SGH schools participated in the survey. Descriptive analysis,
exploratory factor analysis, and inferential analysis were conducted with the collected dataset to
answer the study’s research questions. Additional qualitative analysis of open-ended comments
submitted via the questionnaire provided further context for understanding teachers’ self-reported

confidence and familiarity with formative assessment concepts.

3. Key Findings and Conclusions
3 out of the 10 elements were found to be highly valued and 1 element was found to be frequently

practiced in this context. Significant overall values-practice gaps were identified in 3 elements, and
over 30% of participants reported individual gaps in 8 out of the 10 elements. Additional differences
between a subsample of teachers who currently teach at IB-authorized diploma program schools
and the overall participant sampling was found in the areas of assessment use and confidence. This
study confirmed that formative assessment conceptualization in the Japanese context is still
complicated by translated assessment terminology and high-stakes examination systems. The
conclusions drawn indicate that assessment theory needs to be further promoted within this context

to improve current and future teachers’ assessment values and practices.
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Integrating Social & Emotional Well-Being,
in Group 6 Subjects:
An Exploration in Visual Arts & Film

Erin Batty
Hiroshima Global Academy

The objective of this research is to explore the many opportunities for integrating Social,
Emotional and Ethical Learning (SEE Learning) into IB Group 6 subjects. It is essential for IB
schools to implement a framework for social and emotional learning, however how this is
executed is determined by each individual school. This study aims to explore the intrinsic
connection between social and emotional learning and Group 6, as well as how doing so can foster
a well-rounded curriculum that supports student wellbeing. The study focuses on the disciplines of
visual arts and film, and presents a variety of solutions for tailoring curriculum to incorporate
various aspects of the SEE Learning Framework. By examining topics such as individual
experience and expression, social awareness, cultural identity, and systems thinking, the Arts
provide ample potential to integrate the SEE Learning framework, as well as support a holistic
education. Aside from course content, findings presented include classroom observations, student
work, and student reflections. The study concludes that visual arts and film are invaluable in the
opportunity they provide for the support of social and emotional wellbeing, and hence are an
indispensable part of the IB curriculum.
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Professional Learning Community (PLC) - a Vehicle for Change : A Case Study of the
Implementation of a PL.C to Bridge the Gap between Current Practices and the IB Approaches to
Teaching (ATT)

Morten J. Vatn

Christopher Unwin

Todd Ryo Arao

(Seirei Christopher University)

This case study documents the implementation of a PL.C during the candidate phase of the
IB Primary Years Programme (PYP) at Seirei Christopher Elementary and Kodomoen, which is a
private English immersion, article-one institution in Japan. Both campuses consist of teaching staff
who are inexperienced in the PYP’s inquiry-based transdisciplinary curriculum framework and
coping with the challenges accompanying co-teaching in an English immersion environment.

Due to the challenges brought on to teaching staff, while trying to become accustomed to
the PYP’s ATT, we spotlight in this research their level of concern and motivation to change within
the boundaries of a PLC.

Initially, past events were reviewed leading up to Seirei Christopher Elementary and
Kodomoen becoming a PYP Interest School. Then, following a gap analysis, we discovered several
areas needed to be addressed prior to transitioning to a PYP Candidate School. This led to the
construction of a model that measured the effect of change amongst staff members.

This study highlights the role of a PLC in providing new opportunities for educators (i.e.
school leaders, teaching staff, and university faculty) to engage in a team-based, gradual
implementation approach that examines 1) the teaching and learning process and 2) the
engagement and encouragement of students. The first step in that process will be to focus on
“Assessment” at both campuses.

A PLC includes initiatives that allow teaching staff to collaborate, share, observe, and
discuss each other’s practices and receive feedback on their approaches. In addition, it encourages
teaching staff and school leaders to identify student learning needs, as well as the gaps in their own
teaching and content knowledge — highlighting the role of a PLC as a necessary vehicle to
“...change the life of the school” IBO, 2016).

Lastly, while a PLC is a central factor to drive the implementation of change, it is vital to
look at each individual teaching staff to get an overall understanding of the change process. To do so,
the study utilizes the Concerned-Based Adoption Model (Hall, 2013) to survey teaching staff input,
feelings, and actions in the change process. Data from focus groups, observations, semi-structured
interviews, conversations, and questionnaires formed the basis for our findings to discuss the role of
the PL.C and the individual teacher.
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IB Programme Standards and Practices
Updated 2020
What are the implications?

Carol Inugai Dixon

University of Tsukuba

Since 2005, the publication of the IB Programme Standards and Practices (PSPs) has been an
important document that informs schools of what policies, teaching and learning facilities, and
pedagogical practices they must have in place, if they are to be recognized by the IBO as an 1B
World School. The same document is used to guide the implementation of all IB programmes. It is
reviewed, like all IB documents, on a regular basis, so that it reflects current trends and research
findings in the broad field of education. It was revised in 2010 and updated in 2014, to include The
Careers Programme and MYP next chapter changes. The latest version, most recently updated in
2020, has been completely revised from the previous iterations. A fundamental shift has been
towards a continuous holistic approach for school development and planning, which has replaced
what was previously much more of a check-list that was criticized as being somewhat disconnected.
Now, every IB school is being asked to view itself as an ecosystem, which means that is responsible
for its own self-organization and balance. Understanding the complex, non-linear nature of systems
in general, as well as ecosystems in particular, has become a whole school necessity. This shift
echoes the more general paradigm shift in education which is moving away from the modernist
preferences for linearity and tight categorizations to more dynamic and fluid ideas of networks and
webbing. This presentation will consider the implications in terms of challenges, but also exciting
opportunities resulting from this new and relevant approach to school improvement. How does its
framework of four categories, namely purpose, environment, culture and leaning align with other
IB ideas, such as approaches to teaching and learning, with other educational ideas and projects
such as agency in the OECD Learning Compass 2030, ecological literacy in the Earth Charter, and
how can it empower schools to adapt and change to provide an education that is more fit for our

current volatile, uncertain, complex, and ambiguous or VUCA times?
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In Search of the Possibility of Transformation of the IB Class System based on Bruner’s Folk

Pedagogy
Bruner ® Folk Pedagogy (Z#:-3< IB 2% 2T ADZHRTREMIZ DT

Jin-gyu Noh - Kyung-Ae Shin ‘- Hyeon-Suk Kang
(Doctoral Student - Lecturer - Professor of Kyungpook National University)

Research purpose: The purpose of this study is to discover the problem of the IB class that is
currently being conducted as part of class innovation in the school field and to explore the possibility
of transformation of the IB class system based on the Folk Pedagogy proposed by Bruner to solve
the problem.

Research question: In order to achieve this research purpose, three research questions were
established. First, what are the difficulties of class practice in relation to the aspect of interaction
with students in the IB class? Second, how can IB classes and Folk Pedagogy be related? Third, if
based on Folk Pedagogy, how can the IB teaching system be transformed to solve this problem? To
solve the above research problems, what is Folk Pedagogy and what are the important ideas to be

dealt with in teaching-learning will be discussed.

Research method: To solve the above research problems, the key ideas were organized and analyzed
by firstly analyzing the main literature materials related to the research topic using the syntopical
reading method. These analysis results were secondarily approached to problem-solving through

philosophical discussion.

Results: The research results constructed through the above research methods are presented
concerning the research questions as follows. First, the biggest difficulty that teachers felt in the IB
class was how to understand the minds of learners in the learning processes and how to adopt an
appropriate teaching model. Second, the process of concept-based inquiry learning, which is the
main characteristic of IB classes, could be set as the relationship between the learner model and the
teaching model emphasized in Folk Pedagogy. Third, to solve the problems of the IB class, it was
possible to explore the overall system of the class based on the main ideas and to transform it by
integrating it into the learner's mind model and the teaching model.

Conclusion: Although the advantages of IB classes, which have been positively presented so far, are
being utilized in various ways, teachers feel the greatest difficulty in concept-based inquiry, which is
mentioned as the most important characteristic. In order to solve these problems and to confirm the
strengths, it 1s necessary to use the integrated teaching model linked with the learner's mind. Based
on a more in-depth study of Bruner's folk pedagogy that supports this, there is a need to boldly
change the formal application of IB classes.
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Affective Skills in the Field:
Blending methodologies and navigating TOK tensions in Geography through mindfulness
and emotional mapping

William Holmes
Hiroshima Global Academy

In theory, geography aims to (among other things) explore and examine tensions in the
world around us. In praxis, geography itself is often fraught with them. Caught in the
crossfire between positivism, post-positivism, and interpretivism, geography students learn
quickly how their discipline becomes a battleground for intense TOK debates. Are they
students of the 'hard' and empirical sciences, or a 'soft' and subjective humanities?

While TOK integration into the geography classroom can develop students’ abilities to
negotiate and resolve some of these tensions conceptually, the practice of fieldwork on the
other hand often suffers from the impulse to reject subjective cognizance and focus solely on
mechanistic data collection. Through such a methodology, we unconsciously revive that
problematic conceptual dichotomy between sciences and humanities, and miss an
opportunity to demonstrate in the field what it means for us to be balanced learners.

In this presentation, I seek to examine how the use of affective skills in the field can allow
geography students to self-regulate and blend their subjective awareness back into their
work, supporting not only more balanced learning, but also increased data accuracy,
insightfulness, and an array of holistic learning benefits. Specifically, I will draw upon
literature from the fields of neuroscience, behavioral psychology, and ethnography to justify
the application of active mindfulness and emotional mapping as tools to manage focus, state-
of-mind, and methodological bias.
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International Mindedness in Visual Arts Practice: A Case Study of Teachers of
International Baccalaureate Middle Years Programme (IBMYP) Schools in

Japan

Nadhirah binti Anuar
(University of Tsukuba)

International mindedness (IM) in the International Baccalaureate Organization (IBO) sits
at the core of all IB programmes and is defined as the intercultural understanding that is
fostered by students’ multilingual abilities and global engagement. Past comparative studies
concerning teachers’ perceptions of and practices for promoting IM have found variation
across national and school contexts (Sriprakash, Singh & Qi, 2014). Students’ and teachers’
concepts of IM were found to depend on the school culture, level of integration, purposeful
promotion of IM across school activities, and commitment from teacher and leadership teams.
There has been a previous lack of frameworks and guidance on how to develop and assess
students’ IM (Metli & Lane, 2020). Therefore, school and contextual interpretations may
compromise teachers’ abilities to foster and assess it. Although IM is meant to be developed
over the IB continuum in all of its subject areas, there is limited evidence on the application of
IM in MYP Visual Arts subject. Previous research has shown that even when IB teachers
understand the concept of IM, they struggle to implement classroom practices that develop
students' IM in a meaningful way (Giglio-Labay, 2010). Visual arts subject has been
highlighted in recent years as a key opportunity for promoting IM through creativity and the
connection to other cultures (Stewart, 2010). A case study in IBMYP Finland and Jordan has
demonstrated an example of IM from the art curriculum through the exploration of artists
and the theme of identity (Hacking, et. al., 2016). However, how visual arts teachers within
the IB MYP intend to foster students’ international mindedness generally remains unclear.

This study aims to clarify visual art teachers’ perceptions of IM: how it is currently
understood, how it is incorporated into curriculum design and unit planning, and what
evidence is used to assess the development of students’ IM. The analysis may be able to
identify instructional practices and strategies used in visual arts curricula, which can be used
to design instruction and foster a deeper awareness of IM through arts integration.

A qualitative case study approach is taken to allow for an inquiry focused on a sample of
teachers through semi-structured interviews to gain an understanding of their perception of
IM and practices of fostering the students’ IM through art education. In addition, the analysis
of documents such as unit planners and students’ art process journals and class observations
is also conducted to gather evidence to support the interview. This study will utilise a
conceptual framework created by Singh and Qi (2013), as a reference for coding and thematic
analysis of art teachers’ perceptions of IM and strategies that they use in their curriculum

design and unit planning process to foster IM.
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Implementations and Perceptions of Concept-based Curriculum Instruction by IBDP Science
Teachers in India

Ruru Ota
University of Tsukuba

Concept-based Curriculum Instruction (CBCI) focuses on teaching concepts rather than
memorization of facts, which was valued in traditional curriculum models. In the International
Baccalaureate (IB), CBCI is listed as one of its Approaches to Teaching (ATT), and is also mentioned
in the attribute of “Knowledgeable” in the IB Learner Profile. However, due to differences in the
histories of each of the IB programmes, CBCI has been introduced differently for each of them. In
the Primary Years Programme and Middle Years Programme, key concepts that teachers use to
guide their classes, are listed in the curriculum. Although the Diploma Programme (DP) did not
have concepts specified in the curriculum initially, there has been a recent move to introduce specific
concepts. The Sciences group is currently under a curriculum review and it has been announced in
the newly released subject brief that specific concepts will be introduced.

Currently, India has 155 schools offering the IBDP, where all of the schools are private schools.
During the 2021 May session, India had the fourth highest number of candidates overall, and the
highest in the Asia Pacific Region. Despite its high number of candidates, there has been limited
research done regarding the IBDP in India. Teachers currently teaching at these IBDP schools, who
have also obtained their educational degree in India, have not received any training regarding CBCI
as it was newly introduced in the National Education Policy in 2020.

This research aims to describe how CBCI is perceived and implemented by IBDP Science teachers
in India and clarify any issues in CBCI in the Sciences of IBDP so that those issues can be
addressed in future research. Investigation into CBCI in schools in India will reveal whether IBDP
schools in India are embodying IB'’s principles through its ATT, providing implications as to why
private schools in India decide to implement IBDP in their schools. This research can also aid in
CBCI practices in Japan and other countries where many teachers have not received any training
regarding CBCI during their teacher education program. Additionally, conducting research with
IBDP teachers in India may provide insight into unique sociocultural factors of IBDP schools in
India that influence teachers’ perceptions, which can then be utilized by other studies done in the
same region to find any differences or similarities.

A qualitative approach is taken for this research where semi-structured interviews are conducted
with teachers to gain an understanding of their individual unique perceptions and practices
regarding CBCI. The interviews are conducted with IBDP Science teachers who obtained their
education degree in India, teaching in India, with at least 1 year of experience of teaching the IBDP.
Additionally, analysis of unit planners as well as classroom observations are conducted to
triangulate the findings from the interviews. The data obtained is analyzed using the revised
Grounded Theory Approach from Strauss and Corbin, where open, axial, and selective coding is

used 1n an iterative manner.
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CEER VR N7y —RFPOHE D, WMILEFKFO IBCTL (DP) HUfS T EDFAE~DRIEN
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R N E T R A v g v DS R IT -,

SRS RPN, FRETFERE. 74
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5 v K5 —7 /L Roundtable Discussion
PYP B D& Thiz
Making PYP Teachers

gk 7 Katsuyoshi SUZUKI
R SCR R P ERRBE 7 FF Tsuru University

1997 4R ICHEAE L7z IB-PYP IZ, HATIFA > X —F v a TNV AT — L EHLNIIAE > TWNEE LR
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PYPFE SN E LT,
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LTHERSNZE DR PYP TR, 2EIC2 TIKES HOLAN/INFRICBIRED L 72D & BEIC
72D DW PYP BEDEKTT,
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EREA SCRE R THEA, 2021 ERITIE 1 #IE % PYP AR 721) CTra < | HRIESE & et 2 S o #1550
HERBSBREITEVHLTWET, 2023 FITIFEHEZ VA N7 7 —RED, B L E O PYP #
BENEIT O BEREEEFH LR TETT,

LEDT 7 RTF—TATlE, 2L IBHEEDO 7 FT 7 —Thb PYP RBEK., HEmMEED
BIMRF TN 2, FEBRIZ PYP OHBERMAIT O FHEHES, BRI —ATESFAELBIL, PYP O
ETEDL I BRBENMET, HEBEKSCHHEIZED X517 D X&), PYP MiZEHE L E O
FUAAI v arBITVET,

FEEED PYP OB TH A, MEAHY SN TWAEAETOBME | BEKEGRE ., FEOBNE
oo LET,

HREHETAAEZ PO, LA LET,

<EBMTPEH ERET—~>

TRy T—vary s IV - TR UEE (ERFERERSELOME) PYP AHEOWHE T 1 ST A
John Hozack 54z (KB YMCA o > % — ®EEKEA > ¥ —F v a R 7 —/ufh) PYP BHEOEH
KIWKE, AHTEREE G CRRFEEZEE PR FAEBRTROIECROHERK L PYP HEE
FRODEVMED > AEITAREFE R O, T4 BINTE

This roundtable session discusses topics of IB-PYP, being introduced into Japanese elementary
schools and kindergartens under the supervision of Ministry of Education.

The PYP coordinators present their ways of train teachers, PYP teachers discuss how teachers
should be trained, and the students compare conventional ways of teacher training and new PYP
teacher training programs.

The discussion is mainly in Japanese, but English is acceptable too.
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