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BHRMRERDO-4
Chairperson : Mahmood Sabina (Okayama University)

There were 3 presentations in this session. The audience included mostly foreign
participants.

The first presentation was a dual presentation by Carol Inugai (Tsukuba University)
& Eliza Kumamoto (Yokohama International School). The speakers took turns in giving
the presentation and talked about the various efforts of Yokohama International School
to include and encourage diversity in IB students. The topics “Should only academaically
gifted students be IB educated and how IB students should be judged based on their
diversity” drew a lot of attention.

The second presentation by Mike Bostwick (Katoh Gakuen), shared a lot of valuable
information about becoming an IB world school, from the experiences of the first
authorized IB school in Japan. It cleared misconceptions of IB education being just an
“add-on” to the existing Japanese education and the challenges ahead to bring about
permanent transformations within a Japanese school, who are aiming to get IB
recognition. It emphasized the need for students, teachers, parents and the whole system
involved in the transformation to clearly understand that the IB education system is
“and education for life”.

The third and final presentation by Corry Blades (IB Global Center), focused on the
importance of research and the present system of curriculum design. It was a rare
opportunity to get a detailed explanation of how the IB diploma program is organized
and how important research is for the entire review process. The discussions in all three
presentations were very well organized and the interactions and questions from the floor
were very energetic and fruitful. The knowledge and experience of the presenters with
respect to the IB system was vast and the audience appreciated the clear and concise
answers that the presenters provided for each of the questions asked. Personally, I

thoroughly enjoyed moderating the session and learned a lot from each presentation.
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BHRMRARERQ-4
Chairperson : Douglas Trelfa (University of West Florida)

Shinichiro Takamatsu of Gunma Kokusai Academy Secondary School presented
feedback and reflections regarding an online professional development workshop for
teachers. The online modality workshop allowed for a diverse group to participate. The
cost was $600 per partcipant. 4 modules were covered, one per week, with 12 to 15
assignments per module.

Yuya Akatsuka of Waseda University Hongo Senior High School presented on the
effectiveness of pedagogical approaches in English language education. Akatsuka
mentioned that other skills such as critical thinking, differentiation, and interactive
skills can be taught through English language education. He provided examples of such
integration. Japanese schools tend to focus on lower order thinking skills, which is also
reflected in the English teaching in Japan.

Curtis Beaverford of the University of Tsukuba presented on various approaches to
learning across IB programs. He focused on importance of involving IB classroom
teachers in the development of the curriculum as was done in Australia.

We allowed for questions and comments after each presentation. Although I did not
record the questions, the time for questions was quite limited after each presentation,
with two or three questions/comments after each presentation.

Approximately 30 people attended this session.
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BHRHRRERQ-4

Chairperson : Thomas Fast (Okayama University)

1. International Baccalaureate Diploma Programme implementation experiences
in three Canadian Public High Schools by Kaori Kikuchi and Curtis Beaverford
(University of Tsukuba)

The presenters shared their discoveries after researching and visiting International
Baccalaureate Diploma programs in public schools in North America. Specifically, the
presenters visited three high schools in Edmonton, Alberta Canada. They determined
that the Canadian public schools might serve as implementation models for IB DP
programs in Japan, especially Article 1 schools. The reasoning is that public institutions
in both countries have to comply with highly structured graduate requirements as

mandated by their local governments, in addition to the requirements for the IB Diploma.



Also, they must operate their IB programs with no financial aid from their national
ministries of education.

They recommended that more schools in Japan might want to consider the option of
granting credit for IB courses (formerly known as IB subject certificates), for students
unable to pursue a full Diploma. This seems to be quite common in North America, where
the Advanced Placement system has laid the foundation for universities to grant credit
students for fulfillment of AP and IB courses. Meanwhile in Japan, it seems students are
still only able to pursue the full Diploma or drop the IB altogether in order to fulfill the
rigorous MEXT graduation requirements. Allowing students to receive credit for IB
courses might grant more students access to the IB overall.

In addition, the presenters cautioned administrators who might be planning to open
IB to a small cohort within their schools. It is often assumed that by creating these small
IB programs within schools, the benefits of the IB will trickle down to other students.
According to the presenters, this rarely happens. Instead it seems to create a polarization
within the school between the IB and non-IB staff and students.

The overall message of the presentation was that it could be highly beneficial for
Japanese public schools to develop relationships with North American public schools,
whose experience with the IB has given them the answers that Japanese administrators

seek to implement the IB in their own institutions.

2. The Advancement of IB in Japan by Clare Grady (Hyogo University of Teacher
Education)

The presenter provided a brief history of the International Baccalaureate from its
founding in 1968, to the more recent history of the IB’s promotion and growth in Japan,
and the 2012 announcement by MEXT to dramatically increase the number of IB schools
by 2018. Changes since 2012 have included the adoption of Japanese as an official IB
language. This has resulted in greater possibilities for MEXT to reach its goal of
increasing IB schools, which has now been pushed to two hundred schools by 2020.

In addition, she described the Global Education Teacher training program at her
university, which while not an IB certification program, shares similarities with the IB.

Ms. Grady noted that she is also a graduate of an American IB high school in Florida.

3. How IB is unfolding in Australia at the school, university and professional

training levels by George Manetakis (Australian Embassy Tokyo)

Mr. Manetakis, a representative of the Australian Embassy in Tokyo, talked of the
IB’s advancement in Australia, noting that it has largely been a “bottom up” movement,
where the IB has been promoted by teachers, parents and members of the community.

In contrast, the IB movement in Japan has been more of a “top down” promotion by



MEXT. Both countries have also seen a growth in IB Education Certification (IBEC)
programs at the university level. Universities in Australia, such as Flinders University
and the University of Melbourne, have IBEC programs that are already quite established.
Meanwhile IBEC programs in Japan are just beginning to appear, and Australian
universities are receiving a large number of inquiries and requests from Japan regarding
IBEC program development. Mr. Manetakis explained that for interested Japanese
universities, the Australian Embassy in Tokyo can serve as a liaison between Japanese
and Australian institutions, and perhaps facilitate better relationships between

university programs in both countries.

4. International Baccalaureate Diploma Graduates at Okayama University by

Mahmood Sabina (Okayama University Admission Center)

Ms. Mahmood described the situation of IB graduates at Okayama University, which
currently has the largest number of former IB students in Japan. IB students enjoy a
good deal of freedom at Okayama University and are allowed to opt out of certain courses.
She described the various channels of support that are offered to the students, including
regular interviews that are conducted by Ms. Mahmood, as well as both virtual and real
support groups that the students have created for each other, using LINE and meeting
on campus. Currently all of Okayama University’s IB students are Japanese nationals
who have graduated from either IB schools in Japan or abroad. The two groups of
students are rather different in how they wish to be perceived. IB graduates of overseas
schools generally have no problem being associated with the IB, however graduates of
IB schools in Japan seem to be uncomfortable being labeled “IB students.” Compared to
their returnee counterparts, they are less likely to ask questions or give opinions in class
and would prefer not to stand out. IB graduates of overseas high schools seem to be quite

comfortable with how they are perceived. In general however, both groups seem to be

doing well at Okayama University.




